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Our Vision

In Gods likeness, we
wesayanddo,
throughy love; respect;

pSTLEY e
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Our work with pupils with SEND s at the heart of our vision as a school, demonstrating that every
child s unLque and specLaL, respected and valued. We work very hard in school to ensure that every
puptl has equaL access to the full curriculum and wider opportunities, that no pupil is discriminated
in any way and that every pupll has the support required to reach their full potential. This
acknowledges that needs can be diverse and individual an[udmg a [earnmg dechu[’cg, dLsabLLLty or
medical need, and that pupils support needs to be planned carefu[[g. It may also involve adaptation
and change to ensure that all reasonable steps have been taken to provide effectLve educational

proviston.
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What do we mean bg 'Speclal Educational Needs or Disabilities?
High quality, personalised learning will generally enable all pupils at Astley to achieve their
best, to become confident individuals, with the necessary skills and abilities to live fulfilling

lives and to go on to make a successfuL transition into adulthood.

A pupill may be given the identification of SEND if the action taken to meet their range of

needs goes beyond what can be achieved by adapting usual class-based teaching.

A child or young person has SEND if they have a learning difficulty or disability which calls

for specLa[ educational provLsLon to be made for him or her.

A child of compu[sory school age or a young person has a [earn‘mg d‘Lfchu[fy or dLsabL[Lfy Lf
he or she:
e has a s‘LgnLﬂcanﬂg greater dechu[fy in learning than the majority of others of the same
age, or
o has a dLsabL[Lfy which prevemﬁs or hinders him or her from makmg use of educational
facilities of a kind generally provided for others of the same age in mainstream schools

or mainstream post-16 institutions

For children aged two or more, specLa[ educational provLsLon is educational prov'LsLon that is
additional to or dtfferenf from that made genera[[y for other children of the same age. A
child under compu[sory school age has specta[ educational needs Lf he or she is [L/(e[y to fa[[

within the definéﬁon above when f/’tey reach compu[sory school age.

SEND Code of Practice, January &0I5 Page IS5 and 16

. What are our aims with regards to meeting SEND?

We aim to ensure that all pupils with SEND, (whether communication and interaction,
cogrxLJcLorx and Learr\'mg, soctal, mental and emotional health or sensory and/or phgchaL) have
their needs correctly LdenthLed and recelve the right provision (appropriate to their needs and
promoting high standards) We want them to go on to achieve aspirational and achievable
long-term outcomes enabling them to lead fulfilling lives.

We seek to collaborate with parents and children at every stage of the process, an[udmg
assessment, settmg of goaLs, review of Learn'mg and discussion about provLsLon and approprLaJce
schooLLng. We will do this to ensure that we understand the pupLL’s needs as fu[[g as possLbLe

and to seek to maximise progress.

3. How do we achieve this?

For pupils with SEND this will involve:
o Makmg earLg and effecﬂve LdenthLcatLon of specLaL needs. This will tnclude Lr\formaL and
forma[ observations, discussion with pupLLs and parents, anaLgsLs of data detaLLLr\g progress

and sometimes outside agency assessments. (Assess)
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PLannLng spechLc interventions or provision which support a child LdenthLed as haang SEND,
to achieve learning, behaviour or development targets. This may involve setting stretching and
relevant academic and deveLopmentaL targets, which are reviewed at least termtg. (Plan)

The class teacher, working closely with teaching assistants and the SENDCO, will provide the
appropriate teachmg and LearnLng daLLg. This s LLkeLg to be maLr\Ly class based but may
involve some group or individual work away from the classroom. (Do)

RevLewLng progress made against the targets set to assess the impact on the child’s progress.
This then leads to further anaLgsLs of the pupLL's current needs and a reviston of the fu{:ure
support and targets. (Review)

Where a pupil is identified as having SEND, schools should take action to remove barriers to
learning and put effecﬂve special educational provision in place. This SEND support should
take the form of a four—part cycle through which earlier decisions and actions are revisited,
refined and revised with a growing understanding of the pupil’s needs and of what supports
the pupL[ in ma/('mg good progress and securing good outcomes. This is known as the
graduated approach. It draws on more detailed approaches, more frequent review and more
specialist expertise in successive cycles in order to match interventions to the SEND of

children and young people.

SEND Code of Practice, January Q0I5 Page 100

Additionally, Astley School will:

Designate an appropriate senior member of staff (the SENDCO) as having responsibility for
co-ord'mat‘mg proviston for children with SEND.

Consult with parents and pupils at the earliest opportunity regarding needs and support. This
will tnclude forma[tg erform‘mg parents when their child is receiving specLa[ educational
support.

Do all we can to ensure every child with spectal educational needs receives the support they
need to achieve.

Manage proviston with a view to ensuring children with SEND work with their peers as much
as possLbLe.

Ensure all staff gain an increasing understanding of strategies to Ldenthg and support a
range of specLaL needs through ongotng staff JchLererg and discussion.

Provide a wide range of effectLve teaching strategies, resources and interventions to support
the needs of our SEND children in and out of class.

Make good use of outside agencies and support services to inform the assess, plan, do, and
review cche of support for children with SEND. This includes termly consultation through
the School Support and Therapies Meeting (SSTM) or individual regular discussions with
specLaLLst agencies. We currer\ﬂg have contact with Educational Psycho[ogtst (EP), Learnmg
Support Team (LST), Speech and Language Therapist (SLT) Early Intervention Family
Support (EIFS) Virtual School (VS) Hearing Impairment (HI) Regency Outreach (RO), School
Nurse (SN), Consultant Paediatrician (CP) and Behaviour Support Team (BST).

Communicate effectLve[g with secondarg schools to ensure the correct provision (s achieved

on transition.
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. Keep clear records about a pupLL with  SEND, an[udmg discussions with parents, outside
agenctes, interventions, support and their tmpact on progress, and assessment data.

Teachers are responsible and accountable for the progress and development of the pupils in
their class, anludtng where pupL[s access support from feach‘mg assistants or specLa[Lst sfaff.

High quality teaching differentiated for individual pupils, is the first step in responding to
pupL[s who have or may have SEND. Additional intervention and support cannot compensate
or a lack o 00 ualt eaching.

lack good quality teaching

Parents should be fu[[y aware of the p[armed support and interventions and, where
appropriate, p[ans should seek parenta[ involvement to re‘Lnforce or contribute to progress at

home.

SEND Code of Practice, January 0I5 Pages 99 and 10l

L. How does provisiton mapping help deliver personallsed learn'mg?
Many children from time to time have learning needs which require extra or specific teaching.
These needs are usually met through inclusion in a short-term intervention, ocherl provided by
experienced teaching assistants in a small group setting. This educational provision is part of
the school’'s usual provision or local offer to pupils, to ensure they make the best possible
progress in school. As such it does not mean a pupLL has been formaug LdenthLed as hav‘mg

specLaL educational needs.

Teacher assessments and test results are recorded each term in the class mark book stored
online. These results are tracked and reviewed termly at a pupil progress meeting with the
teachers and head teacher. Through this professional dialogue and analysis of the data, groups
of children that need spechLc interventions to secure better progress or address under
achievement can be identified and included on the class proviston map, which is updated

termly.

The details of group interventions will be recorded on an intervention record held by the
teacher or TA undertakmg the intervention. The effecﬂveness of these interventions will be
evaluated bg the class teacher on a terng basts, bg the Head teacher as part of the pupLL
progress review cycle and the SENDCO as part of the termly review process.

Provision maps are an efficient way of showing all the provision that the school makes which
is additional to and differenf from that which is offered H’Lrough the school’s curriculum. The
use of provision maps can he[p SENDCos to maintain an overview of the programmes and
interventions used with di.fferenf groups of pupL[s

and provide a basis for monitoring the levels of intervention.

Provision management can be used strategically to develop special educational provision to
match the assessed needs of pupL[s across the school, and to evaluate the impact of that
provision on pupil progress.

SEND Code of Practice, January &0I5 Page 105
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5. How do Individual Provision Maps (IPMs) support the achievement of puplls
with SEND?

Where children have been formaLLg LdenthLed in school as havmg specLaL educational needs,
IPMs will be used to help plan and assess progress. Teachers will identify usually between two
and four spechLc, measurable, achievable but asero.JcLonaL targets. The SENDCO will support
the process of reviewing the targets set with the class teacher, teaching assistants and parents.
These targets will be set with due consideration of the advice and targets given by outside
agencies, where appropriate. Targets are usually set termly and reviewed accordingly. All IPMs
are shared with parents, teachers and TAs, located in the pupL[s SEND fLLe and stored

electrontcally.

The foLLowLng details are included: date started, target to be achieved, achievement criteria,

possLbLe resources/techntques, classroom s’cru’cegLes, and review Lnformaﬂon.

It s for schools to determine their own approach to record keeptng in line with the

requirements of the Data Protection Act [998.

Schools should particularly record details of additional or dtfferemf provision made under
SEND support. This should form part of regular discussions with parents about the child’s
progress, expected outcomes from the support and planned next steps. They should ensure that
they have accurate Lnformaﬁon to evidence the SEND support that has been provided over the

pupél’s time in the school, as well as its impact.

SEND Code of Practice, January 2015 Page 105

6. When do pU.pi.l.S receive an Education Health Care Plan (EHCP)?
Fo[[ow'mg ear[g and effectLve LderxthLcaJcLor\ of a SEND and clear, systematic, targeted

interventions or provision, most children will demonstrate an improved rate of progress and
achievement. However, some may not have made progress or may have needs requirlng resources
that cannot reasonably be provided from within the school. In these cases, either the school or
the pupils’ parents may formally ask the Local Authority for an assessment of SEND leading
where successfut to an EHCP, which describes the needs in fuLL and the proviston reqqued to

meet those needs.

If a child has an EHCP on entry, the school will ensure that provision is made for the child
within the terms of the plan. The SENDCO will ensure that the adults working with the
child are aware of the terms of the plan and that the Individual Proviston Map termly

targets take these into account.

The SENCO must arrange for regu[ar annual reviews of an EHCP to take pLace and involve
outside agencles where appropriate, aLong with the parents, foLLoer\g the review process set bg

the local authority
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Where, despite the school having taken relevant and purposefu[ action to Ldenﬁfy, assess and
meet the SEND of the child or young person, the child or young person has not made
expected progress, the school or parents should consider requesting an Education, Health and
Care assessment.

SEND Code of Practice, January Q0I5 Page 103

7. HOW d.o we ensure parents are Wel.l. i.n.formed (ln.d. i.n.VOl.Ved.?

® During parent consultations, class teachers will inform parents of any intervention or extra
support their child has received and the outcomes of this.

e The class teacher will arrange termly parent consultations, to review targets and support.
Coptes of Individual Proviston Maps (IPMs) are provided for parents as part of this termly
communication.

® Any outside agency reports are copied to parents, with a copy put on f‘L[e and a copy to key
adults working with the child tn school.

o The SENDCO will seek authorisation from parents to identify their child as having SEND, for
any outside agencies to work with or to assess their child and for their needs to be discussed
at SST meetings.

e For children with significant difficulties, a home school communication book may be
maintained by staff working with the child, to ensure that parents are nothLed on a daily
basts.

e Children with an Education Health Care Plan will be invited to an annual review meeting.

e We publish information about our SEND policy how we meet pupils SEND, a yearly SEND
information report and other more general information about our Special Education Needs
proviston on the school website.

® Parents are signposted to SENDIASS (a Worcestershire advisory service for SEND parents).

Any concerns about SEND or the progress of a pupLL are best discussed Lnformaug at the
earliest opportunity with the class teacher. AdstLor\aLLg, the Headteacher and SENDCO

welcome the opportunity to discuss issues or concerns in more detail.

Where a pupL[ is receiving SEND support, schools should talk to parents regu[ar[y to set clear
outcomes and review progress towards them, discuss the activities and support that will he[p
achieve them, and Ldenfcfg the responsLbL[LfLes of the parent, the pupél and the school. Schools

should meet parents at least three times each year.

SEND Code of Practice, January Q0I5 Page |04

8. How do we ensure pules are ful[g involved?
AWl pupils have a right to exercise appropriate choice and be part of the decision-making
process around meeting their needs. Dependmg on their age and SEND, this may include
setting and reviewing targets, LdenthHLng their own needs and support needed, prodeLng
evidence or views for review meetings. We recognise that pupil perceptions of the support they
receive are powerful indicators of success and should be considered throughout the process of
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assessment and support. At every stage, we seek to build the seLf—esteem, confi,dence, strengths,

and aspirations of pupils with SEND.

9. What are the roles and responslblll’cles in school?

The Governing Body will:
e Publish an annual SEND Information report on the school website, detailing pupil attainment

and progress, effectiveness of SEND provision in school and new developments.
. AppoLnJc one governor with spechLc overnght of the school’s arrangements for SEND.
® Regularly review how expertise and resources used to address SEND can be used to build

WhOLe SChOOL merovement.

The head teacher will:
e Jointly with the SENDCO, determine the strategic development of SEND policy and provision
in the school, including the deployment of the school’s delegated budget.

e Share an annual SEND Information report with Governors, detailing pupil attainment,

effectLveness of SEND provisiton in school and new deveLopments.

e Track pupLL progress of SEND pupLLs through pupLL progress mee’c‘mgs with teachers.

o Include the quaLLty of teaching of children with SEND and the progress they make in the
performcmce management process.

. DeLega’ce dag to day responsLbLLLtg for SEND to the SENDCo.

The SEND Co-ordinator will:
e Jointly with the Headteacher, determine the strategic development of SEND policy and
provision in the school, including the deployment of the school's delegated budget.

® Assume day-to-day responsibility for the operation of the SEND policy and co-ordination of
specific provision made to support individual children with SEND, including those who have
EHC plans.

e Use data in school to track SEND pupll progress, analyse patterns, develop high quality
proviston and review effectiveness of interventions.

® Provide professional support to teachers regarding the individual needs and progress of
children in each class to ensure every child with SEND receives approprtate proviston and
high-quality teaching.

e Jointly with class teachers consider whether there is an indication of SEND and take this
identification and assessment process forward.

® Support teachers in writing an Individual Provision Map (IPM) for identified children.
Discuss effective targets, strategies, and interventions.

® Meet regularly with teachers or teaching assistants engaged in delivering interventions to
review, tdentify future targets and plan further support.

® Oversee the targeted deployment of teaching assistants to meet identified needs.

® L iaise with parents at each stage including an identification of SEND, termly progress review
meetmgs, prodeLng coptes of outside agency reports and annual review for EHCP pupLLs.

® Maintain and update clear and securely stored records on each identified pupil.

e Convene and conduct SSTM meetings and discuss the needs of pupils with outside agencies

/ specLaLLsts, as necessary.
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o | iaise with Ear[g Years prodeers, other schools, potential future prodeers, educational
psychologists, health, and social care professionals, and independent or voluntary bodies as
necessary.

o Write and review the SEND policy and published statements regarding SEND provision at
Astley

o Ensure staff knowledge and expertise of SEND strategies, support and resources develops year

on year through support, discussions and training.

The class teacher will:

o Ensure all teaching s of the highest qua[Ltg and enables all children to make good or better
progress.

o Use the range of provision and support ordinarily available in school, as LdenﬂfLed in the
school’s  local offer document, to further personalise the curriculum and to accelerate
individual pupLL progress.

e Use the curricular and baseline assessment processes in school to track progress, as well as to
Ldenthg any Learn'mg dechu[tLes or pupLLs faLL'mg behind.

e Identify extra support for groups of children requiring further help or additional practise on

a termly proviston map. The outcomes will be stated at the outset and reviewed at the end of

the term.

e Plan activities and provide opportunities for a child Lden‘chLed with SEND to have focussed
teaching to address their IPM targets. This might mean small group work or one to one
teaching with the teacher or TA. Where a child’'s needs are so specific that they require
deferentLaJced plans, the teacher will provide a plan for their teaching assistants.

® Collaborate with the SENDCO to review the effectLverxess of IPMs and set new targets.
® Implement recommendations listed on an EHCP or reports from outside agencies.
o | isten carefuuy to parents concerns and observations about their child’s needs.

OKeep the parents well erformed about their child’s progress through erformaL and forma[
discussions throughout the year (at least terng in frequencg),

. Suppor’c their class TA to ensure interventions take p[ace in an effecﬂve and theLg manner.

The teachmg assistant will:

e Ensure they are familiar with the specific needs of pupils (by reading any relevant reports).

e Ensure they are familiar with the IPM targets and are confident in delivering interventions
and targeted support as detailed on class provision maps.

® Seek support from the relevant class teacher or SENDCO where further advice or training is
required.

o Keep a record of weekly activities and achievements and keep the teacher up to date with
progress, recording feedback on intervention spreadsheets for any intervention groups they run.

o Work with the teacher to maintain an inclusive environment for every child, whilst prodeLng

support tailored to the individual children’s needs.

Parents are invited to:

o Attend termly progress meeting with the SENDCO and class teacher to assess, plan and
review support and identify targets.
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e Read and take an active part in deLLveang Leo.rnmg targets on their child's IPM to enable a
good rate of progress to be achieved.

o Attend meetings, where invited, with specLaLLst outside agencies.

What are the recogntsed categories of SEND?

Communication and interaction

This includes difficulties with speech, language or communication. A pupil may need support in
their thinking or communication, this can include developing social relationships or in specific
learning areas such as Literacy.

Cognition and learning

Learn'mg dechu[tLes tnvolve pupLLs Learr\Lng at a slower pace and they may have dechuLty
acqquLng essential [Lteracy and numeracy skills or concepts. PupLLs reqque LearnLng in smaller
steps with more practhaL activities and usuaLLg need support in a number of areas.

Soctal, mental, and emotional health

This includes difficulties with emotional or soctal development and may result in immature
soctal skills, an LnabLLLtg to maintain heaLthg reLatLonsths, withdrawn or chaLLengLng behaviour.
Depending on the degree of difficulty pupils may be offered a support plan or more specialist
proviston from outside prodeers.

Sensory and/or physical

This includes a very wide range of phgchaL meaerent. PupLLs may recLque minor adaptaﬁons

to the curriculum and school environment or more specLaLLst support and equmeent.

[I. How does SEND relate to inclusion and equall’cg in school?

Disabilities are defined by the Equality Act R0I0 as ‘a physical or mental impairment which
has a [or\g term and substantial adverse effect on thetr abLLLtg to carry out normal dag to
dag activities. We take serLous[g our responsLbLLLtg to ensure that children with disabilities are

given equctL access to the curriculum and to school LLfe.

We recognise that not every child with a dLsabLLL’cg, medical need or Language deferer\ce has
SEND, we will however assess each child's needs carefuug and prodee the approprtate support

and provLsLon.

No child will be discriminated against durmg the admission process and steps will be taken to
liatse with parents and other professtorxaLs at the earliest opportunity to ensure that needs are
understood, pLanned for and approprLateLg met. This includes makmg detailed assessments and

setting htgh expectations of pupLLs' future attainment.

We understand that the range of needs can be wide and that as pupLLs jotn our school with
deferent needs, we will take steps to understand needs fuLLH and prodee the training and
expertise to meet these needs across the school, thus building a higher quality of provision for

all our pupLLs.

We O.Lwags aim to work cLoseLg with pupLLs and parents. However, parents should have regard to

the Complaints policy if they require it.
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All schools have duties under the Equaltfy Act R0I0 towards individual disabled children
and young people. They must make reasonable adjustments, including the provision of
auxL[tary aids and services for disabled children, to prevent them be‘mg put at a substantial
disadvantage. These duties are anticipatory - they require thought to be given in advance to
what disabled children and young people might require and what adjustments might need to
be made to prevent that dtsadvantage. Schools also have wider duties to prevent
discrimination, to promote equality of opportunity and to foster good relations.

SEN Code of Practice, January Q0I5 Page 93

Appendlx

Relevant legislation
Children and Families Act Q0I4
The Special Educational Needs and Disability Regulations Q0I4

Equality Act 2010
SpecLaL educational needs and dLsabLLL’cg code of prac’che:O to A5 years Januarg 2015

Glossary

SEND:

spectal educational need including medical need, or disability.

SENDCo: specLaL needs or dLsabLLL’cg co-ordinator

EHCP:
IPM: I
SSTM:

Education and Healthcare Plan
ndividual Provision Map

Spectalist Support and Therapies Meeting
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